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Lola Garay Abad is a teacher, and a teacher trainer. She has been in
education for the last 16 years. Classically trained in languages,
methodology, CLIL and special needs in education, she has managed
academic programmers, published classroom material and delivered
professional development courses in main stream education and
language teaching in different regions in Spain and Portugal. She is
partner in a training consultancy and develops academic programs in
educational institutions from primary to tertiary. She also collaborates
doing research in a programme focused on Peer Learning at a local
university. At present, she writes, adapts and evaluates materials and
books for an educational publishing house, which is specialized in CLIL
education. She has started a social educational programme in
Barcelona that focuses on the learning of Science through English in a
STEAM project-based environment.
https://www.linkedin.com/in/lolagarayabad/

AN EXAMPLE OF HOW PBL ENHANCES LINGUISTIC
AND COGNITIVE SKILLS IN THE EFL AND CLIL
CLASSROOM
BY LOLA GARAY ABAD

A second/foreign language and content are best
acquired when students use them in real-life
situations. As such, how can we make the
learning of a second/foreign language and
content more project-oriented to make learning
more meaningful?
Working with the project-based approach brings
reality into the classroom. In the present learning
and teaching context, there is still a slight
misconception of the idea of a project. For
instance: a presentation delivered by students
that shows understanding of a topic would still
be considered a project (e.g. a poster
presentation about the functions of the organs of
the digestive system), among others.

neighbourhood, at home, etc. that needs a
solution. Then, they are presented with a driving
question: How can we create something to
solve a real-world problem? For the elaboration
of the artefact, students choose a real life day-today problem (an anchor) and create an invention
to solve the problem. The latter represents how,
by working through projects, “reality” is brought
into the classroom, and therefore, the use of
resources (linguistic and content-based) become
more meaningful.

Apart from the main three elements that
constitute a project, there are others that should
be considered and that are as equally important.

What is a project (or PBL, Project-based
learning)?

A project has three main elements: an anchor, a
driving questions and an artefact. A project is
based on a real-life situation (an anchor) which
serves as the motivation behind the creation of a
project, the setting of an objective (driving
question), and the creation of an artefact (final
product) that meets the need of the anchor.
For example, students are presented with an
anchor: Do you think everything has been
invented? There are many problems in our
school, neighbourhood, classroom, etc. Think
about a problem in your school,
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Collaborative teamwork: Students
practice negotiation skills, decision-making, turntaking, among others; it helps to make learning
more authentic, and develop social skills.

Process of investigation : Students
generate additional questions focused more
specifically on project tasks and find information
in many sources to complete the creation of the
artefact. These can be set as homework or can be
part of a classroom activity.
Students’ voice and choice : Having brief
discussions on the new topic with learners, and
letting them vote/decide on the theme of the
project and the rest of the stages. Asking
questions and using visuals to find out what the
learners already know about the topic. E.g.
creating a mind map eliciting ideas related to the
new topic.
Scaffolding : It is everything that helps
students towards building the final artefact
(project), and can be within (e.g. teacher
resources, instructions, games, web quests,
textbook units, vocabulary exercises, etc.) or out
with the classroom (e.g. family, community, etc.)
Assessment: Reflecting on the
results/outcome (content and or language) and
evaluating the experience.
How does second language acquisition relate
to working with projects?
Attention is given to the function of structures as
students must be able to use certain
grammatical structures and the related lexis to
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be able to publish, and/or present their artefact
to an audience. Another basic feature of projectbased learning (PBL) is the fact that the students’
artefact goes beyond the classroom walls, which
makes its creation even more real.
Working with communicative projects entails
designing units that cater to all the students’
needs in the classroom, be it at a linguistic level
as well as at a cognitive level (ability and capacity
of the students to intake content and language).
In the current teaching context, we have largesized classes (25 to 32 students per class),
therefore, we as teachers feel like we should be
able to find ways to manage the constraints of
limited time, classroom management, syllabus
design, writing and adapting of materials, among
others. Also, there is the misconception that
working with projects would change all the
techniques we employ in our day-to-day
teaching. In fact, PBL, being a holistic approach,
does not change our techniques, but unifies
them and allows us teachers, and therefore
students, to “see” the bigger picture of why we
are learning specific language and/or specific
content.
A PBL unit outline:
The following is an outline of a PBL crosscurricular unit (Science and EFL) for which
students create an invention to solve a real-world
problem. The artefact is a PowerPoint screencast
presentation of their invention.
Unit name : Inventions, Inventors, and you!
Time scale: 1 term/ approx. 24 hours – twice a
week (2 hours a week of class)
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https://www.youtube.com/watch?v=smPxlkUeo4A

·https://www.youtube.com/watch?v=rSvMbK0x6cA
·https://quizlet.com/29140842/inventors-inventionsdates-quiz-flash-cards/

NOVEMBER 2021
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https://drive.google.com/open?id=1nLOdQhT3m5otjdBtQou9XPE0tFPew5b

Eight Steps to Successful PBL

1. Get learners involved and present an anchor to set the
stage of the project.
2. Involve learners in the creation of the driving
question to set the objective of the project.
3. Break down the topic (inventions) into specific tasks
and use different ways to present related content. E.g.
videos, songs, graphic organizers, communicative
games, stories, etc.
4. Divide your class into project groups.
5. Set roles and tasks for each of the members of the
groups.
6. Facilitate scaffolding and monitor the creation of the
artefact.
7. Help learners choose effective ways to present their
artefact.
8. Facilitate different ways in which learners can reflect
on the project.
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Classroom Management Techniques :

During the time I have delivered teacher
training workshops on PBL in Spain, teachers
have expressed concerns about the three main
skills practiced in PBL: critical thinking,
communication, and collaboration. Some of the
questions asked by teachers (and by myself as a
teacher) include questions like: “How can my 10year-old students with a very low level of English
express critical thinking?”, “When my 25 students
are working on a project, the communication is
mainly in their native language. How can this
help in the acquisition of the foreign language?”,
“During the creation of a project, students have
to work collaboratively. The latter creates a very
“active classroom” and this leads to behaviour
issues. How can I finish a project if I have to
concentrate on classroom management?”,
among other questions.
Here are some techniques that may facilitate
the implementation of PBL units across the
curriculum:
- Formatively assess on a regular basis : In
order to make sure learners are getting the
content and skills they need, they need to be
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assessed on a regular basis.
- Use online quizzes, communicative games (trivia),
wall readings, running dictations, etc.
- Use team performance and behaviour contracts:
students are more likely to follow the norms of the
classroom when they set them themselves, especially in
their groups. Use templates, give samples and other
resources to have students create effective contracts to
manage themselves.

Project -based learning is relevant to our
students’ needs and therefore motivating. It not
only helps students acquire a language more
effectively and enables to consolidate specific
content, but also encourages students to be
aware of the way they learn (metacognitive
awareness). It encourages an inclusive way of
learning, in which social and cognitive skills are
practiced. The benefits of PBL go beyond the
classroom walls and puts the students on a path
to lifelong learning.

- Differentiate instruction through grouping. When
doing PBL projects that demand a lot of reading and
writing, it is recommended to create teams with varying
reading and writing ability, for example. However,
students appreciate you taking into account their
preferences when forming a group, and it helps
negotiation. Create activities in which students can
choose their own members of the group, too.
- Jigsaw expert groups. Give each student different
information, so that they can complement each other
and become an expert in their topic within the group.
- Provide the students with functional language
frames on the board and on pieces of paper, so that
they have them available when trying to communicate.
- Have learners actively reflect on the different steps
of their project: ideas, organization, and
implementation, among others.
- Make a timetable of the project with the learners, so
that they are aware of deadlines and time frames.

Instructional procedures involved in PBL:

Project-based learning uses a wide variety of
instructional procedures that involve individual work,
group work, and involvement of the community. Some
of the instructional procedures involve the following:
·

Lab demonstrations, and experiments.

· Conceptual mind mapping, and brainstorming
methods.
· Journaling or recording the students’ construction of
knowledge through the process to create the project.
E.g. wall displays (see image), diaries, portfolios.
·

Student-driven presentations.

·

Instructional videos

·

Manipulating content

·

Online resources

NOVEMBER 2021
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CLASSROOM MANAGEMENT TECHNIQUES IN PBL

BY LOLA GARAY ABAD

During the time I have delivered teacher training
workshops on PBL, teachers have expressed
concerns about the three main skills practiced in
PBL: critical thinking, communication and
collaboration. Some of the questions asked by
teachers (and by myself as a teacher) include
questions like: “How can my 10-year-old students
with a very low level of English express critical
thinking?”, “When my 25 students are working on
a project, the communication is mainly in their
native language. How can this help in the
acquisition of the foreign language?”, “During the
creation of a project, students have to work
collaboratively. The latter creates a very “active
classroom” and this leads to behaviour issues.
How can I finish a project if I have to concentrate
on classroom management?”, among other
questions.

For "some techniques that may facilitate the
implementation of PBL units across the
curriculum" and "instructional procedures
involved in PBL" go to pages 6 and 7 of the
previous article.

Formative assessment in a PBL environment
implementing the TASC wheel approach:
One of the methods that have been effective
when formatively assessing the experience of
working on a project is the adaptation of the
TASC wheel (Belle Wallace) in a PBL context.
The TASC wheel (Teaching actively in a social
context) approach helps students reflect on their
learning and on the content they are building
towards the creation of their projects. It also
helps us organize the way to provide students
with the necessary scaffolding towards the
creation of a project.

The TASC wheel has 8 sections:
1. GATHER AND ORGANIZE: at this stage, we
help students gather information on a specific
topic and explore their previous knowledge
(schemata) on a specific topic. E.g. students
gather information on a topic by brainstorming
ideas, and by organizing their ideas using graphic
organizers.
2. IDENTIFY : at this stage, students identify what
the task is. The teacher involves the students in
the creation of the driving question. This is also
when the anchor of the project is explored.
3. GENERATE : this stage is related to students
generating ideas specific to their project. In the
example for this article (project: what does
_______’s music mean to me?), students have
reflected on the techniques, tools, and elements
they have used to generate ideas specific to the
project. E.g. albums, awards, types of music, using
PREZI, using screencasts, videos, etc.

Example of a wall display (journaling) that shows the steps of the
construction of a rocket (a Science project for Primary 5 children)
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4. DECIDE : at this stage, students make decisions
on how they will go about planning their project.
Here is when students decide on a presentation
plan, success criteria for their presentation, and
here is also when students reflect on the reasons
behind choosing the ideas that they will present.
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5 . IMPLEMENT : students reflect on how they are
putting their project into action. Questions
students have to answer at this stage include: are
we making progress? do we need to revise the
plan? what are the steps? how long do we have
left until the final presentation of the project?
among others.
6. EVALUATE : here is when students peer and
self-evaluate the process of working on the
project. Some examples of peer and selfevaluation are included in the link provided.
7. COMMUNICATE : students work on the steps of
how they communicate/present their project to a
specific audience.

a.Students practice individually
b.Students practice in small groups
c.Students use screencasts to practice their
presentation and work on error correction.
d.Students explore ways in which they can
motivate the audience. E.g. asking questions,
creating quizzes, etc.
e.Students present in open class or to a specific
audience.

8. LEARN FROM EXPERIENCE: students are assessed
by their teachers or self-assessed. This assessment can
include a summative assessment on content, language
and skills.

Here is a link to an example of how the TASC wheel
approach was implemented in a project on music
called WHAT DOES ________’S MUSIC MEAN TO ME? for
1st of ESO students:
https://www.dropbox.com/sh/gnp6k0r1uispkux/AAB_keS
om0ifblSjzd8qBtUia?dl=0
https://prezi.com/_kfo4citjxmm/tasc-in-clil-tesol-2017/

NOVEMBER 2021
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"Mamáland" is the winner of our 2nd Short
Story Award for Teachers 2020-2021
Congratulations
Sánchez Gayoso

to

her

author,

Helena

MAMÁLAND
BY HELENA SÁNCHEZ GAYOSO

25th February 1991. Monday, 8:00h. Hospital Son
Dureta, Majorca, Balearic Islands, Spain,
Mediterranean Sea, Europe, Planet Earth. A
specific place and time for a universal truth.
A new baby is born. Her mother’s temple has
been breeding her for 9 months with food,
classical music, and her tongue. Her mother’s soft
voice, the sounds articulated in her mouth, the
changing speed of her muscles, the high and low
pitch, and the implicit meaning between voiced
and unvoiced sounds was the baby’s first refuge.
Her mother’s mood, emotions, and feelings were
expressed in the limen between the said and the
unsaid. The sound of intelligible words awakened
the baby’s senses. She was conceived, born, and
grown in words. She will later be defined in
words and, in turn, she will learn how to create
new life with them. Like the first pilgrims who
travelled to America and settled in the land,
words were the unknown land waiting to be
discovered and populated by a new personal
meaning.
'Click.’ The doctor cuts the umbilical cord. An
impersonal, clean, and cold cut, without drama,
nor pain. Yet so cruel. Although the baby’s
dependence on her mother persists, the physical
bridge between the bodies is lost forever. A
motherland divided by an ocean of new foreign
sounds. The doctor’s cruel but necessary scissors
open the doors of perception and experience to
the newborn.
9 years later
'Children see magic because they look for it'
Christian Moore
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On her way home after school, the dynamism of
the serpent-like road invited her to dream big.
Schooling was never enough to learn passionately
about ancient history, mythical figures, remote
countries and distant traditions. Words printed in
books fossilized any real chance for a meaningful
learning experience. Why was reality limited by so
many restrictions? Pictures were even worse…
they paralised the driving force of mental activity.
Uphill roads led her mother’s red Corsa towards
the Eden of a new world. Although she knew
every curve and sight of the way by heart, her
imagination was so powerful that imagined
nations were conceived in a fifteen-minute car
drive.
The powerful image of the San Francisco Bridge
was a recurring image throughout her life. Where
did she take such a precise representation from?
She had never studied American history at
school. She was too young for it. Her English
lessons were about singing and dancing songs
she barely understood. She had never been very
good at the English language, let alone the
imposed dancing that accompanied the lyrics.
Her classmates seemed to enjoy the dance steps,
which they exaggerated in a Spice Girls’ style. The
students created a new song by imitating the
teacher's perfect English, but theirs was a bit m
more archaic, just built from the sounds they
were familiar with, raising their voice only when
they were sure of the sound that came next. But
the image was so precise, so rich and acute in
detail that it made her wonder. Probably, Punky
Brewster and the world projected on TV had had
an influence on her perception of America. San
Francisco was the representation of the American
dream.
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The shining sun. A sky without wandering clouds.
The infinite blue ocean. The red magnificent
bridge. The silhouette of land at the end of the
bridge’s spectrum. The golden light offered her
an exciting and inviting prospect of a future full
of opportunities and experiences that were
waiting for her. She was determined to discover,
settle in and conquer the land of dreams, even if
in bridgeland the language was an impediment.
What would she discover on the other side of the
bridge? She was thirsty for her own destiny. At
the age of 9, she knew it. The image was one of
revelation and desire, of power and strength. She
wanted not only to see it in real life, but to create
her own self within the frames of her illusion.
'Look girls!' My mother enthusiastically awakened
her three daughters’ attention. She always
pointed to the Cathedral at the same spot on our
way home. 'Can you see it?' The Gothic Cathedral
dominated the coast, but it seemed so venerable
but useless. While my mother engaged in an Art
History lecture about Gothic art, I played with the
Cathedral’s size with my little fingers. From the
distance, the Cathedral seemed as insignificant
as my own existence. How such a magnificent
and everlasting building could be so grandiose
and yet so small? The historical metanarrative
behind the magnificent sepulchral could not be
compared to the dynamism and excitement of
the San Francisco Bridge. Luckily, I could live in
the realm of the imagination. But why couldn’t I
appreciate its beauty as my mother did?
Her desire to drink from experience was too big
to fit within the realms of her school, her town,
her house, her home, her island, and even her
family. She always felt like an outsider. She learnt
how to swim in the margins, in a sea of
dislocated and displaced experience. The island
had grown little to satisfy her desires and
expectations. When she finished her higher
education, she decided to enrol in a Degree in
English Studies.

9 years later
'When you are in the middle of a story it isn't a
story at all, but only a confusion. It's only
afterwards that it becomes anything like a
story at all. When you are telling it,
to yourself or to someone else'
Margaret Atwood

NOVEMBER 2021

San Francisco State University.
I reached the age of majority on the other side of
the Atlantic Ocean. I became the personification
of the American dream: with effort and
persistence I mastered the English language, I
spent hours in front of the mirror imitating an
'American accent'', I read the classics voraciously,
and my knowledge about American history was
impressive. The more independent I wanted to
grow, the more difficult the relationship with my
mother was. I denied her as much as I rejected
my heritage. My manifest destiny wanted 'to
redeem the Old World by high example' and
discover 'the potentialities of a new earth for
building a new heaven.'1 My American War of
Independence was fierce, gritty, and selfish. I
burnt my mother at the Salem Witch Trials. I put
a scarlet letter on her. Hester Prynne and Pearl
had been separated. The Liberty Bell’s sound was
my morning alarm. My politics of isolationism
allowed me to confine myself to the newfound
me.
Old World by high example' and discover 'the
potentialities of a new earth for building a new
heaven.'1 My American War of Independence was
fierce, gritty, and selfish. I burnt my mother at the
Salem Witch Trials. I put a scarlet letter on her.
Hester Prynne and Pearl had been separated. The
Liberty Bell’s sound was my morning alarm. My
politics of isolationism allowed me to confine
myself to the newfound me.
While American history was a utopian path from
which to mirror my own future, the English
language became my new refuge. When I argued
with my mum and her painful words aimed at
limiting my freedom, learning the never-ending
list of Civil War battles would heal the wounds of
my soul. I felt like Walter Raleigh founding
Virginia when I discovered new words. The more
American they sounded, the more challenging
the enterprise of conquering them was. I
populated the language with new personal
meanings when I read the words in a language
that was not my mother(‘s) tongue. Shaping their
sounds with my voice and relating the letter’s
shape to its correct pronunciation gave me a
sense of time and place. Tracing the perfect
combination of remote and random letters to
create words with a clear signified gave me the
strength and power to project myself in a new
identity. Learning English was a real Declaration
of Independence to the motherland. The more
words were given flesh, the stronger my desire to
embrace diversity was. I was giving life to a new
language within me.
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But a striking fact turned my blood to ice when
in a course on historical American and British
relationships, the teacher explained: 'And, as you
all know, independence is in fact born out of
dependence.’ What did he mean by 'As you all
know?' I didn’t know it! I wasn’t prepared to listen
to it. He continued with his brutal and
unscrupulous speech: 'The Queen of England as
Head of the Commonwealth is a symbol of
colonial reconciliation. A complete
independence, hence, is a mere illusion. Think
about America and Great Britain as two countries
separated by a common language and a common
heritage.' During those years, I had a recurring
dream that would later become a nightmare: the
San Francisco Bridge had been broken into two
parts. Not a 'click’ but a 'frightening echo.'

Present
'I call people rich when they are able to meet
the requirements of their imagination'
Henry James

High School, Palma, Majorca, Balearic Islands.
Sometimes, I indulge myself in rereading my
students’ writings. I can notice that they become
better writers as they grow more self-conscious. I
keep their writings in separate folders, so at the
end of the course they can check their evolution
from novice to proficient writers. For them, to
participate in their learning is a moment of
revelation. Going through their writings is a
journey of self-discovery.
'Don’t worry about the final product.’ I keep
telling them. 'The perfect final writing does not
exist. Rather than a product, writing should be
conceived as a never-ending process. Your writing
will always be a draft. You can include the selfassessment and peer-assessment corrections as
they reflect what others perceive from your
words, as well as the teacher’s feedback. Think of
your writing as a public domain.'
A student raises her hand. 'Yes, Rose.'

'I don't know how to explain it but… It feels like I
have abandoned my writings. I’m not saying that
I don't like them anymore. I just feel I can’t
improve them. I have already given them
everything they need: a skeleton (structure), the
flesh (words), the appearance (register and style).
And when I revise and edit my piece of writing
with feedback, it loses its personal voice. The
meaning is infused in external echoes. Part of
myself is lost in a vacuum of the different eyes
and voices I have to reconcile. It is not mine
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anymore, but the mirror of another eye’s
judgement.
'At this very precise moment, my student’s
profound reflection on the nature of writing
evoked many ghosts from my personal past. I had
a deja vu. I felt exactly as I had felt in a history
class years ago. I couldn’t betray my own theory.
Writers are healers. Their stories are almost
magical in their power to bridge the disparities
between imagination and reality, perception and
projection.
My heart was nearly bursting. Sickening thoughts
threatened my illusory and apparently wellgrounded identity. Why had I spent my life
haunting unattainable ideals? Why did I aspire to
become a perfect American final product? Was I a
permanent 'draft' in the never-ending process of
becoming? Was abandoning my linguistic,
cultural, and spatial heritage a necessary evil to
achieve the so desired independence? Was it an
initial momentum? Could I be reconciled with my
motherland and my mother tongue, with that
part of myself I had cruelly abandoned? Could the
umbilical cord be reunited? Was it too late?
When I arrived home, I immediately took my
diaries. Looking back over years of trying to attain
an apparently ideal life, my agony and doubts
suddenly disappeared, for my goal had been
successfully achieved. For the first time in my life,
I understood that I had become a character in
the middle of San Francisco Bridge. After
spending 5 years in America, I decided to come
back to my motherland to become a teacher of
English as a foreign language. I was the
personification of the bridge, a third space where
my two mother tongues -one imposed, the other
chosen- had been reconciled for a much better
purpose: to help my students navigate and
explore the unlimited power of their imagination
and enable them to create their own lighthouse
vision. I helped my students to reconnect their
umbilical cords.
I took my phone and dialed the numbers I hadn’t
pressed for too long:
'Mum, I need you.'
'I need you too.'
The End

(1) Merk, Frederick (1694) Manifest Destiny and Mission in American History.
Harvard: Harvard Uni. Press
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LIGHTS, CAMERA, ACTION!
THE APABAL VIDEO CONTEST THAT SHOWS NEW
EXPERIENCES!
AND THE WINNER IS.... IOLANDA CARRILLO WITH
CEIP NA CARAGOL
AN INTERVIEW BY AINA TRIAS

“Lights, camera, action!” is a video contest whose
objective is to disseminate innovative experiences
carried out by students from 5th level of Primary
to 2nd level of ESO using English.
Last year, the winner was the teacher Iolanda
Carrillo, who teaches English at CEIP Na Caragol
(Artà). Iolanda did a brilliant activity with her 5th
grade students, called the “Women in Science
Project” based on brilliant women scientists. The
prizes, consisting of a tablet for the teacher and a
certificate of participation for each student, were
given to them at the end of the school year.
The video “Women in Science Project” was so
elaborate that we were curious to know how it
was created. We interviewed Iolanda to find out
more.
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A.T. So, Iolanda, could you explain how the
idea of creating the “Women in Science
Project” came up?
I.C . We were inspired by several factors, in fact.
First of all, this group of children tends to show
great interest and easily engages in any of the
proposed activities. At the school we wanted to
raise awareness about some coeducational issues,
in part, influenced by a rather sad event that had
happened in our village recently. We had also
received an email inviting us to enter a
competition about women scientists, but it was
to be done in Catalan or Spanish and there
wasn’t much time left. Finally, I had been buying
some books recently and I came across this
inspirational one by Rachel Ignotofsky called
‘Women in Science’. So, we went ahead with the
project (in a more relaxed way.)

13
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A.T. How long did it take you?
I.C. We had a kind of warm up for Peace Day in January
reading about Malala Yousafzay and we ended just after
the International Day of Women and Girls in Science in
February. It was just over a month of intense and
emotional discoveries about some of the great
contributions to science made by some remarkable
women.

A.T. Can you explain the different stages of the
project, the steps that you followed from the
moment the idea occurred to you to the final video
recording?
I.C. As an introduction, about World Inventor’s Day in
November, the students had to find out names of
inventors. When we put the list together, we found out
that most of them were male inventors. However, the
real warmer up as I mentioned before was Malala’s story.
We wondered why anyone would want to kill a girl just
because she was really willing to go to school and learn.
Why were there so few women inventors? Or were
there?

The next step was to set some questions and investigate
after choosing a scientist per pair (Covid rules didn’t
allow larger groups). We had been studying question
words as well as the simple past tense, so it was an
opportunity to practise.
Hence, each pair prepared a slide presentation which
would try to answer each of those questions we had
agreed on. Naturally, they had to present their scientist
in front of their peers.
I have always recorded my student’s work and I tend to
upload some of their work onto a blog. So, I had plenty
of footage when my colleague Julie Fairweather
suggested that I enter APABAL’s “Lights, camera, action!”
competition. The rest is history, as they say, ha ha ha.

Iolanda carrillo and Aina Trias

The video has been posted on the APABAL
website for months, so we hope that other
teachers have been able to take useful ideas for
their classes. We all learn from each other. This is
the most important motivation. And this is the
main objective of the contest. Thank you Iolanda
for participating and congratulations to you and
all your students.

DO NOT MISS IT THIS TIME!

A.T. Once you knew you were the winners, what
was the students reaction?
I.C. The children were absolutely delighted to see their
efforts recognised.

A.T. Finally, would you recommend the experience
to other teachers?
I.C. Yes, I totally recommend the experience. Not only
do the children find it motivating, but also the teacher,
once you start analysing and checking how other
teachers have done their work.
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BILINGUAL EDUCATION PROJECT: THE STORY SO FAR
BY FRANCINA PERELLÓ I CARBONELL
ASSESSORA TÈCNIC DOCENT
SERVEI DE LLENGÜES ESTRANGERES I PROJECTES
INTERNACIONALS
DIRECCIÓ GENERAL DE PRIMERA INFÀNCIA, INNOVACIÓ I
COMUNITAT EDUCATIVA
CONSELLERIA D'EDUCACIÓ I FORMACIÓ PROFESSIONAL

The Department of Education of the Balearic
Islands has been collaborating since 1996 with
the Ministry of Education and Vocational Training
and the British Council in order to develop a
bilingual (trilingual) education program in
Spanish public schools through an integrated
Spanish-British curriculum, from 3 to 16 years.
This agreement was renewed in 2013, 2016 and
2020.
There are a total of 4 participating centers in the
Balearic Islands:
- 2 primary education schools, one in Mallorca
and one in Menorca.
- 2 secondary education schools, one in Mallorca
and one in Menorca
Here you fill find two different experiences from
two Language advisors, one from Ceip Na Caragol
from Mallorca and one from Ceip Sa Graduada
from Menorca.

with a special performance by the Charity Players.
Students did a lot of presentations and oral work,
facilitating the development of their oral skills.
Our students would say they learnt English while
hardly even noticing it, and they were happy to
be able to communicate with people from other
countries, as English is spoken all over the world.
And they were aware that they were very
fortunate because some day, when they grew up,
it would help them get a job.
For the 20TH anniversary of the British Project,
students and teachers dressed up as British
characters, so here is a picture of us wearing
costumes inspired by Harry Potter books, the
theme for 5th and 6th grade Carnival Parade
around Mahon.

Vanesa Cervera Preusch (Ceip SA Graduada,
Maó, Eivissa)

My experience as a language advisor within the
British Council MEC agreement was very fulfilling
and enriching. I have very fond memories of the
two academic years I worked in Sa Graduada
while I lived in Mahon. The staff was very
welcoming and warm, and so were the students.
There I taught English, Science and Art in 4th, 5th
and 6th grade and to the 5-year-olds. It was very
gratifying to see how they became trilingual at a
public school, through the integrated curriculum,
British and Spanish, and by being exposed to
both cultures. We taught dynamic, hands-on, and
visual lessons, taking the different learning styles
into account, so that all students could learn the
language. Our presence made splitting the
groups in half possible for some lessons, resulting
in a more direct teacher-student contact. We
organized activities in English such as a visit to
the Museum of Minorca to learn about the times
when the island was a British possession and a
tour around Mahon by Menorca Britannia for the
same purpose. We also celebrated Guy Fawkes
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The tour around Mahon with the 6th grade students,
by Menorca Britannia.
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Samantha Jayne Hall (Ceip Na Caragol, Artà,
Mallorca)
F.P. How has the integrated curriculum
changed your school?
S.H. : The children have a more varied education
and learn English through different subjects
providing them with a more varied vocabulary
and more hours in English.
The level of English is therefore significantly
higher and the students more competent.
The school is also in higher demand and children
attend from surrounding areas as parents want
their children to have English as a second or third
language.
F.P. How has working in a bilingual school
changed your teaching?
S.H. Speaking as an infant teacher, teaching
English as a second or third language changes
your teaching style a lot. You have to speak at a
slower pace and have everything more visual and
more animated.
F.P. How does bilingual education change your
students?
S.H. The students have a varied education
providing more opportunities for the future. They
are confident when speaking English. They are
exposed to the cultural differences which benefit
not only the linguistic side but also open them up
to different lifestyles, traditions and cultures.
F.P. What is your favourite moment from your
bilingual teaching career?
S.H. As a school we have many memorable and
favourite moments. Getting together on a school
project is always productive and meaningful. Here
are a few:

Global peace project - we made peace cranes and
interacted with schools all over the world.
On another note, it is always so gratifying
watching the children develop their language
and understanding.

Scotland project - the Scottish artist Liz Knox
came over to visit the students and carried out a
workshop with them and the Scottish school that
the students had been communicating with and
exchanging projects came over to visit.
Smart cities - the children created smart cities
and featured in the newspaper and were invited
to the ‘smart city expo’ in Barcelona.
Big dance - we got together as a school and
joined the world record attempt for the most
people dancing at the same time.
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Åsne Seierstad is a Norwegian freelance journalist and
writer. She studied Russian, Spanish, and History of
Philosophy at Oslo University. Seierstad is best known
for her accounts of everyday life in war zones and and
has received several awards for her journalism. The
Bookseller of Kabul, which was translated into many
languages, is a book that has enjoyed widespread
popularity outside Norway.

THE BOOKSELLER OF KABUL
BY ÅSNE SEIERSTAD
PENGUIN PG; NEW ED EDITION (MARCH 2004)

Not long after the Al-Qaida terrorist attacks at
the World Trade Center back in September 2001,
many journalists from different countries went to
Afghanistan on the track of exclusive and frontpage stories. Later on, more reporters were sent
to cover the fall of the Taliban in November 2001.
Seierstad is one of those journalists and was
lucky enough to be invited to move in with a
bookseller and his family for four months.
The Bookseller of Kabul is a non-fiction book
intentionally written as an account of the daily
life of an Afghan family. The book addresses
critical issues such as education, social
restrictions, and justice in a very intrinsic way.

The main character is the whole Khan family,
most notably, the educated bookseller of the
story, and patriarch, Sultan Khan. Within the
pages of the book, we are introduced to the
members of the family who struggle to fit in a
country that has for many years suffered the
abuses of oppressive regimes. Happiness,
weddings, temptations, self-empowerment, and
proposals are the major concerns for them.
Whereas the young members of the family are
absorbed in love, education, and freedom, the
elders are determined to instill discipline,
tradition, and respect in them.
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Set in Kabul, Afghanistan, it is a story about a
man who is passionate about books and his
bookshop. He tells Seierstad “First the
Communists burnt my books, then the
Mujahedeen looted and pillaged, finally the
Taliban burnt them all over again.” But none of
these stopped Sultan from opening his bookshop
again and selling books about philosophers,
novels, poetry, Persian culture, and literature.

‘A colorful portrait of people struggling to survive in
the most brutal circumstances … bears witness to
the power of literature to withstand even the most
repressive regime.’
Michael Arditti, Daily Mail

The author carefully focuses on the stories the
family shared with her during her stay. The result
is a unique portrait of a people and a country.
The reader finds himself immersed in a revealing
story and eventually learns about a new culture,
traditions, a new perspective. We, from different
backgrounds, all find ourselves in similar
situations, how we face and overcome them is
what sets us apart from one another.

Rev. by Aina Mas Carreras

17

https://www.facebook.com/apabal/
https://twitter.com/apabal/
info@apabal.com
http://www.apabal.com

Associació del Professorat
d'Anglès de les Illes Balears
c/ Salvador Dalí, 5
07011 Palma
(Illes Balears)

