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APABAL magazine: welcome to the
online version!
Dear colleagues
The business of selling words to readers
and selling readers to advertisers,
which has sustained advertisers’ role in
society, is coming to an end. Traditional
forms of media, such as newspapers
and magazines, are disappearing. This
vanishing press has given rise to internet information media, which is very
seductive because it is free, fast and has
a broad scope. In this changing world,
APABAL has had to follow the shift of
mainstream magazines and newspapers. The APABAL magazine has had
to adapt itself to the new age in order
to cut costs, reach many readers and
become more sustainable. Ours is a free
magazine that aims at disseminating
the latest trends in didactic approaches
for English teachers and teachers of
subjects taught in English (CLIL).

APABAL has produced a magazine
every year since its inauguration; all the
energy that has gone into making the
magazine a reality has been worth the
effort because these pages have been
the perfect vehicle for sharing all the
ideas and projects with which APABAL
has been involved.
We encourage English teachers and
teachers who teach in English to take
part in this renewed version of the
magazine. Any teacher can do their bit.
All of you are welcome to participate
in this amazing project. We hope you
enjoy this new version of the magazine.
Remember, WE ARE ALL APABAL, WE
NEED YOU!
Enjoy your well-deserved summer.
Magdalena Balle
APABAL magazine’s coordinator

www.apabal.com

The opinions expressed in this magazine are those of the article’s authors and do not represent the opinions of APABAL. Each author is responsible for the correct
documentation of any sources used in their article (i.e. the necessary information & format for direct quotes, quoting ideas, etc.).

“APABAL MAGAZINE”
És una publicació de
l’associació de professors
d’anglès de les Illes Balears

Revista nº 7
May 2018

Direcció
Aina Carreras

Correcció i revisió
Sarah Brierley

Coordinació
Magdalena Balle

Disseny i maquetació
Dúctil
www.ductilct.com
Equipo mårtir

Consell Assessor
Aina Carreras
Carmen Moreno
Margarita Truyols
Aina Trias
Susana Cortès
Assumpta Sureda
Vivienne Birch

Webweaver
Àngel Molina Molina

APABAL
Carrer de Salvador Dalí, 5
07011 Palma. (Illes Balears)
www.apabal.com
info@apabal.com
D.L.
ISSN

PM 916 -2011
2174 - 8497

APABAL MAGAZINE / 6

ART
AND
WORDS:

THE
COMING
TOGETHER
OF
TWO
WORLDS
by Alicia Coe
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Alicia Coe is an American short story writer and mixed-media artist who has lived in several
European countries. She holds a B.A. in literature and art history, a B.F.A., and an M.A. in TEFL. She
taught critical writing, academic ESL, and business writing for M.B.A. students at Pace University,
New York, for seven years. In addition to teaching, she worked as a master writing consultant at the
Pace University Writing Center and designed an English through art course. Alicia Coe’s expertise
also includes doing research for an ESL United States government program conducted by Brown
University, performing as a Cambridge examiner for the British Council,
and implementing placement tests. Currently, Alicia Coe teaches academic ESL, composition, and
text analysis at the University of the Balearic Islands. Alicia gave a workshop on teaching English
through art at the APABAL 2017 convention. Alicia’s latest short story publication is
“The Perfect Dwelling” at Boston Accent Lit. Her artwork can be seen at www.aliciacoe.info

My world is made up of images
and words. Having grown up with
an artist mother and a father who
some would call a bohemian
literati, I dabbled with painting
and writing since a very early age.
After college it was clear to me; I
was going to become a writer. So I
traveled to Rome to write my first
novel only to find out that I would
be wavering between writing and
painting, just like J. W. von Goethe
had undergone over two hundred
years earlier. Not only that, it was
serendipity that I also happened
to live on Via del Corso, just like
the great novelist and essayist had
done. While visiting his home, I
found out that Goethe had had to
make the troublesome resolution
to paint or write, and opted to
follow his call to write without
abandoning his love for painting. I
never decided. A couple of months
after having lived in Rome, I
realized that I’d substituted my pen
for a paintbrush. However, by no
means was I appeased for having to
settle for one of my inclinations.
Years later, it was while studying
fine arts in New York City that I
realized how words had not only
seeped into contemporary art
but had taken over with word
artists such as Jenny Holzer,
Ed Ruscha, Barbara Kruger, or
Lawrence Weiner, just to name a

few. Although text and art have
been intertwined for centuries,
word artists gave words a central
role. A few decades earlier Rene
Magritte had exposed the treachery
of images by depicting an object
and writing its name below it
putting into question the notion
that objects correspond to images
and words, as can be seen in the
painting Ceci n’est pas une pipe.
On the other side of the spectrum,
the Greeks used words to create
images through ekphrasis, a lively
and dramatic description of a
work of art which was either real
or imagined. Who was to say that
one day I’d be incorporating words
into my artwork. It started out with
a class assignment where we had
to integrate words into a piece of
artwork. Since I’ve always been
interested in communication and
the role that technology plays
in getting our utmost desires
and thoughts across, I decided
to integrate a text message
into my representation. What
I hadn’t expected was that this
piece would lead to a full mixedmedia conceptual project where
I examined the communication
between men and women through
text messaging. Now I’d become a
word artist.
Since a young age I wanted to
explore the world. l believed that

languages would allow me to
connect globally and immerse
myself into other cultures. In
turn, getting an M.A. in TEFL was
a passport to discover the world
while I could pursue my art and
writing vocation. After having
taught ESL in several countries
and academic ESL in a university
setting, I realized that ESL teaching
was mostly limited to passing
an examination or helping in
the process of getting a job that
required a certain level of English.
This lead to having narrowed
topics of conversation delimited
by text books. There was no room
to discuss topics that required
abstract thinking or critical
thinking, such as art or philosophy.
Undeniably, I needed to offer
my ESL students a new contentarea that was outside of the
curriculum. I wanted to give them
the opportunity to expand their
cognitive skills whilst developing
their creative capacity and abstract
thinking.
The international students I was
teaching weren’t only learning a
foreign language and adapting
to a totally different culture from
their own but they were overawed
by the buzz of the city, the myriad
of cultures surrounding them, the
eclecticism of the neighborhoods,
the overpowering architecture,
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and countless styles of art. They
were living powerful emotions
that needed to be expressed. And
I wanted to give them the tools
to convey what they were feeling.
Exposing them to art, visiting
museums, and producing their
own artwork would enable them to
delve into the aesthetic experience
and universal themes to better
understand the human condition
and themselves. I envisioned an allencompassing course.
It is undeniable that contentintegrated learning immerses
the language learner in the target
language and allows him or her to
forget the language in itself and
focus on the subject matter. The
drawback is the lack of focus on
the linguistic aspects, usually due
to time constraints and a crammed
syllabus which is merely contentbased. I wanted to incorporate
all skills as well as stimulating
my students’ dormant creative
capacity by producing something
of their own, considering that
they had barely been exposed to
art. Academic learning does not
always allow learners to develop
the right side of the brain, so what
was better than applying what had
been learned through hands-on
activities? Another goal I had was
to slow down the brain, which is
constantly stimulated by a fast-

paced technological world, and
teach how to observe. So this is
how I came up with the course
Exploring English through the
World of Art. I presented it to the
English Language Department at
Pace University and soon after I
started teaching it.
I wanted variety, so every semester
I introduced new content. In the
fall we focused on European art
and in the spring on American
art, although during some
semesters we concentrated on
individual artists outside of any
art movement. So this allowed
students to take the course again if
they had liked it. At the beginning
of the course students were given
a historical context of each art
movement and a glossary of artistic
terms. Then they were encouraged
to analyze a series of paintings and
express the impressions each piece
had on them. It was startling to
see how they made use of all their
linguistic resources to delve into
what the art pieces made them feel.
An exciting part of the course was
to venture out of the classroom and
go to the great museums that New
York City has to offer.
Once every semester, after having
studied the European avantgardists, we’d meet in The Great
Hall of the MET and I’d lead my

students through the endless,
majestic galleries that unfold
into a labyrinth replete with
artifacts, ceramics, tapestries,
textiles, furniture, and sculptures
to arrive to the European wing.
All of a sudden they gawped with
awe at the view of the paintings
we’d studied in class. “Professor,
are these real?” they asked. “Of
course, they’re the original pieces,”
I said laughing. “Really?” They’d
keep saying. The vibrant colors
of the Fauvists, the precision of
the Pointillists, and the radiance
of the Impressionists had gained
a life of their own; they weren’t
just classroom objects, images
on a screen. Afterward we’d join
the guided tour the museum had
on Wednesdays. I can’t forget
the pride I felt when, amongst
the large group of visitors, my
students would answer the guide’s
questions. They’d lost linguistic
consciousness. They were
immersed in the world of art.
The biggest adventure for some
students was leaving Manhattan to
see American art at the Brooklyn
Museum. It is a hidden treasure.
The museum embraces what
America is: a miscellany of cultures,
ethnical diversity, a large range
of viewpoints. African-American
artist Kehinde Wiley juxtaposes
his portrayal of urban black
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ART
men dressed in contemporary
clothes, such as sneakers, baseball
caps, and T-shirts, posing as
celebrated historical figures found
in traditional paintings. On a
similar note, Mickalene Thomas
represents black females posing
as iconic art-historical figures
although she uses mixed-media
such as enamel, rhinestones, and
colorful interwoven patterns.
Indian-American artist Chitra
Ganesh, who uses comic bookstyle representations, shows female
characters challenge concepts of
submission and searches for new
models of femininity and power.
It was during one of those visits
to the Brooklyn Museum, once
my students had dispersed, that
I found myself sitting in the
American Art gallery in front of
two paintings of waterfalls. Soon
after, Charlotte, a South Korean
student who’d just arrived to the
U.S. and who could hardly express
herself in English, sat down next
to me. We smiled at each other. We
stared at the large paintings. The
force of the turbulent waters of the
Niagara Falls portrayed by Louis
Rémy Mignot created a sense of
the sublime, the untamable power
of nature. On the other hand, in
Pat Steir’s painting, Everlasting
Waterfall, the artist renders a
slow-motion black and white,

nearly abstract, representation
of a waterfall; the thinned white
paint trickles down the canvas
against the dark background
emulating the vigor of water. I
turned to Charlotte and said, “It
shows the strength of nature.”
She replied, “Nature have power.
Power I don’t see. Like God.” This
was the beginning of a deliberate
and profound conversation about
nature, the unknown, God, and
what the painting made us feel,
all with half sentences and loose
words. No correct grammar. No
correct vocabulary. Simply art put
into words.
The fun part was when our
classroom was converted into an
art studio. Students had a chance
to bring out their creativity and
experiment with several media:
acrylics, linoleum block printing,
poster paint, water colors,
found objects, and Photoshop.
Considering that most of them
had never held a paintbrush since
they were kids, it was fascinating
to observe how they allowed
themselves to put into practice
ideas that otherwise would have
remained dormant. Another
objective was to create a link
between the artists they were
studying and the current historical
moment, as well as the city they
were living in. I wanted art to be
part of life. So after having studied
the Post-Impressionists, I told them

to take a picture of a place in the
city that had left an impression
on them. Then they had to depict
the image they’d chosen, with a
medium of their choice, as if they
were Post-Impressionist artists
living in New York. Charlotte used
Van Gogh’s “The Starry Night”
sky with its twirling stars as the
background of the city’s skyline
using block print. Van Gogh, driven
by his dissatisfaction with the city,
had sought refuge in nature which
is the true source of knowledge.
But Charlotte had reconciled the
paradox of country and city by
merging the mystery of nature with
the imposing skyscrapers.
Another way of looking at our world
today is through Pop Art. Who
hasn’t been attracted to Pop Art at
some point? We all remember Andy
Warhol’s Campbell’s Soup Cans,
which are a replica of the repetition
of mass production, or Roy
Lichtenstein’s comic-style paintings
where he simulated the Benday
dots used in the mechanical
reproduction of images. Our
classroom became The Factory,
Andy Warhol’s collaborative art
studio. Trays of assorted colored
ink, lino brayer rollers, sheets of
paper, X.O. knives, and rolls of
paper towels were spread out on
the desks while everybody carved
images into linoleum blocks and
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printed heaps of images just the
way corporations mass-produce
consumer goods. Similar to
Lichenstein, they also used words
and arranged them with a critical
perspective in mind. Lichenstein
played around with the words in
comic strips and highlighted their
melodramatic content and their
representation of stereotypical
attitudes of women. Daniel, a
Venezuelan student, created a
lino block print of people wearing
recognizable brand logos and
carrying all types of electronic
gadgets. He wrote blurbs of their
conversations and their thoughts, a
comeback to contemporary society,
especially New York, where people
are like automatons alienated by
their technological devices and are
constantly in a rush.
Having a critical outlook on
contemporary society was great,
but how about the past? Who
writes history? Are there any
untold histories we’d like to tell?
We’ve never had the chance to lash
out our contention to the past or
have a dialogue with history. This
was the opportunity to do it. We
talked back to history while we
studied artists that incriminated
the past. Philip Guston’s Drawing
for Conspirators, at the Whitney
Museum of American Art, is an

AND

allegation of America’s dark history.
The drawing shows several Ku
Klux Klan figures participating in a
lynching, and in the background, a
crucified Christ embodies the pain
suffered by those being lynched.
Jacob Lawrence’s Great Migration
series, at the MoMA, portrays the
hardships of the mass movement
of African Americans from the
rural South to the industrial North.
Also at the MoMA, Dorothea
Lange’s photographs portray the
adversities the displaced farmers
had to endure during the Great
Depression. When it was time for
my students to choose a point in
the history of their country they
wanted to denounce, I was shocked
to see how my Chinese students
had nothing to say. Having been
born into Communism, they hadn’t
been taught to think critically.
They were afraid. So it was my
task to allow them to unearth an
unknown territory and I felt like I
was walking on eggshells. Finally, I
got several responses. They didn’t
only have to produce a piece of art
work but they had to write a letter
to their government talking back to
history. Chen, a Chinese student,
wrote a letter about the massacre

WORDS

at Tiananmen Square in China. In a
paragraph he wrote, “The students
expressed the repression set up by
your government by the popular
army of release, but you had them
killed. The Chinese who made the
Communist dream possible died
in the hope to see a free country.
Everyone has the right to exist.”
Another student, Vero, wrote a
letter to the Mexican government
to protest about police corruption
in her country and created a
Photoshop composition. The
image portrays a skeleton wearing
a cop’s hat and holding a wad of
bills. Having international students
made the project enthralling
because history had had different
repercussions on the students
depending on where they came
from.
All artists want to share their
art. My students also got this
opportunity. On the last day of each
semester our department had an
end-of-term party where I set up
an exhibition displaying their most
outstanding work, both their art
and writing. My dream had come
true. I had created a comprehensive
course where students had the
chance to talk, question, explore,
write, and create art. Art and words
had merged. People from various
ethnicities, cultures, and religions
had come together to share a
universal language, art.

SIE
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SOLIDARITAT I ESPORT
SOLIDARITY AND SPORT
A MULTIDISCIPLINARY
PROJECT AT IES BENDINAT

(CALVIÀ)

By Carmen Moreno

1. Context
In 2016 Juan Manuel Viera, a marathon runner
from the Canary Islands, undertook to run the 142
kilometres that link villages in the Indian district of
Anantapur. This is the area where Vicenç Ferrer began
his fight against poverty, providing support for the
most disadvantaged castes. Viera’s run became the I
Anantapur Ultramarathon (AUM).
Vicente Ferrer’s initiative eventually gave rise to the
Fundación Vicente Ferrer (FVF), which in 2018 will
celebrate 50 years in India. To date, this development
project has
reached almost
4,000 villages,
and has benefited
3,000,000 people,
integrating the
areas of housing
construction,
health, services
for people with
disabilities,
ecology and
education. The
FVF continues
its commitment
to the process
of transforming
one of the poorest and most deprived areas of the
Andhra Pradesh and Telangana states, focusing on the
so-called Dalits and tribal groups, who are among the
most vulnerable and marginalized communities with a
high risk of social exclusion.
Juan Manuel Viera‘s feat has also awakened a spirit of
solidarity among many people throughout Spain. In
2017, 50 athletes from different Spanish autonomous
communities participated in the II Anantapur
Ultramarathon, running the route in collaboration
with Indian runners in relay teams of four people.

The third edition of the Anantapur Ultramarathon
has taken place this year, from the 19th to the 26th
of January. This time, a group of four teachers from
IES Bendinat participated, representing the school in
order to publicize the Fundación Vicente Ferrer’s fight
against extreme poverty in India.
The Balearic Islands was one of the first places where
the Fundación Vicente Ferrer operated; the Balearics
is still the autonomous region that has the most
collaborators in Spain, in relation to total number of
inhabitants -- almost 0.7%. IES Bendinat is a long time
FVF collaborator: for over ten years, it has sponsored
several children. Through the group of marathoners
in India, IES Bendinat wants to give visibility to the
Balearic population’s historic support of the FVF, which
includes sponsors such as the Calvià City Council
(another long-time FVF supporter).
2. Goals
The Bendinat teachers’ participation at the III AUM
is only one part of SIE (Solidarity and Sport), the
educational project being
developed at IES Bendinat
with the collaboration and
support of the Fundación
Vicente Ferrer Baleares and
the Calvià City Council. The
project’s objectives include:
• Contributing to a change
in values, through sports
activities linked to the
school community that teach healthy lifestyle habits
while promoting a critical and constructive reflection
on human rights and social inequalities; and especially
raising awareness about gender discrimination and
violence.
• Promoting global citizenship through actions aimed
at sensitizing Balearic society -- especially the school
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environment -- about the need to
contribute to structural changes
that fight against poverty and social
exclusion.

Forum framework, in order to focus
the school community’s attention
on the project, and involve families
(not just the students).

• Contributing directly to two
cooperation projects in rural
India: the Yerragunta village
reconstruction project (36 houses,
a primary school, wells, roads and
electricity); and child sponsorships
-- two initiatives aimed at making a
dignified life accessible to people in
the most excluded sectors.

The participation of José Manuel
Viera at this event helped inspire
and motivate students and the
whole community.

3.Description of the project:
activities and timing
The project has four phases:
1st phase: Publicity campaign
within the school community and
consciousness-raising activities
(September-December 2017)
A series of informative talks by
representatives of the Fundación
Vicente Ferrer were given at IES
Bendinat to students of 4th ESO,
Baccalaureate and Vocational
Training.
The film Agua by Deepa Mehta was
shown and discussed on December
1st, within the school’s regular Cine

participation in this edition of
the AUM has been a way to open
the door to future participation
by other community members
(students, parents, administrators)
if this first experience is judged to
be positive.

A Solidarity Race , under the
Ultramarathon motto “One Km,
One Life” was run by students
and teachers at the end of the first
term in order to raise funds for the
Fundación Vicente Ferrer and give
visibility to the project.

3rd phase: monitoring and
dissemination (February-May
2018).
To give value to the experience and
complete the awareness campaign
launched during the first term, the
participants and other volunteer
teachers have prepared a series of
classroom activities for students
in collaboration with the subject
departments whose curricula is
relevant to the project.
Participants have also shared their
experience through a series of talks
at IES Bendinat and through media
participation in collaboration
with the FVF and the Calvià City
Council. A touring exhibition of
materials will be created to to make
the project known outside of the
school.

2nd phase: participation in the III
Anantapur Ultramarathon (January
19-26, 2018) in India.
The IES Bendinat teachers’

4th phase: evaluation (June 2018)
An assessment will be done at the
end of the school year to verify the
success of the awareness campaign

A group of students who are already
participating in the Voluntariat
Bendinat programme have taken
part in different sports and cultural
activities in collaboration with the
FVF and Calvià City Council (Palma
Marathon, Calvià Challenge,
Bendinat Mercadet de Nadal): the
students set up stands for the sale
of promotional products to raise
funds at these events.
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and to examine the possibility of
extending participation to other
community members for the
next edition of the Anantapur
Ultramarathon.
4. Impact and learning outcomes
Given that this project involves
collaborating with the Fundación
Vicente Ferrer and the Calvià City
Council, we hope that it will have
a big impact -- not only on the
educational community, but also
on the general public.
As for the students, we hope that,
as a result of the subject matter
learned during the project, they
will be: more aware of the social
inequalities and the discrimination
suffered by the most disadvantaged
segments of society, especially
women; more proactive when it
comes to fighting against these
inequalities; more responsible
regarding the need to bring about
healthy lifestyle changes and to do
sport; more aware of solidarity and
therefore more likely to volunteer,
as well as more sensitive to the

work of NGOs and their role in the
fight against poverty and inequality.
With regards to the teachers, we
expect an increase in the number
of teachers involved so that the
project becomes truly inclusive,
transversal and transparent. We
also expect teachers to improve
their knowledge of India’s social
realities, and to gain a better
understanding of the FVF’s
solidarity initiatives and of the
collaboration options available -all with a view to motivating greater
involvement in solidarity and
volunteer work.
Finally, given the media impact of
the sports events where Solidaritat
i Esport has been present and the
project publicity that will be done
with the FVF and the Calvià City
Council, we hope that little by little,
more and more citizens will get
involved and/or make economic
contributions to solidarity sports
projects such as the initiative
proposed in this article.

If you would like more information
about SIE (Solidaridat i Esport)
and/or to participate in future
events, you can contact us at:
bendinatanantapur@gmail.com
Francisca Aguiló. Technology.
Teresa Gispert. English.
Adrián Vega. Physical Education
(Coordinator)
Antoni Romero. Technology.
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ENGLISH IN A SCHOOL

THAT WORKS
WITH PROJECTS
AND
ENVIRONMENTS
By Joan Triay

English teacher at CEIP Puig de na
Fàtima 2016-17

Last year I was lucky enough to
work in a different type of school, a
place where there are no text books;
where students participate and
create their own knowledge; where
all the teachers actively collaborate
in all the school activities and help
incoming teachers who have never
experienced such an environment.
The CEIP Puig de na Fàtima, in
Puigpunyent, is a very innovative
school. There, students participate
in their own learning and can be
the initiators of all sorts of projects.
They work in heterogeneous
groups, combining different ages
and classes, helping each other
to achieve the goal of finishing
the project and acquiring new
knowledge. CEIP Puig de na Fàtima
not only works using the project
knowledge model; its teachers also
have a wide variety of backgrounds,
each of them dedicated to
encouraging one or more basic
competences, which ensures that
the students develop a wide range
of competences.
The school is divided in three
communities: each community
has its own environment, managed
in its own way. The students really
benefit from the extensive diversity.
In pre-school, the environments
consist of: theatre; handicrafts;
music; the ‘mystery of the words’;

construction; and, the outdoors. In
the first stage of primary, there is:
‘musiart’; science; theatre; maths;
construction; ‘mini-chef’; and, the
outdoors. In the second stage of
primary, there is: communication;
‘mónfustart’ (woodworking world);
laboratory; ‘món planetural’
(natural planet world); and,
‘musiatre’.

Apart from the projects and the
environments (open three days
a week), the school also has
systematic work classes (similar
to traditional classes). When I
taught English at CEIP Puig de na
Fàtima, my work was divided into
two different parts: systematic
work and participation in the
environments. As I mentioned
before, the different communities’
environments have different
functions, so I decided that English
should be treated differently in the
different communities, based on
the students’ age.
In pre-school, the systematic work
is based on learning vocabulary
from experiences, activities, songs
and on the current class project
(always speaking in English). In
fact, I told the students that my
name was ‘Jonathan’ and that I
didn’t speak Catalan or Spanish;
this way, they had the experience
of a reference person with whom
they could only use English. One
of the P6 class projects was about
knights, so I presented relevant
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vocabulary dealing with clothes,
food, etc. When the P5 class studied
spiders, I introduced vocabulary
about body parts and numbers. On
Wednesdays, I went to the ‘mystery
of the words’ environment and
played with the students, telling
them stories and asking about
vocabulary we had studied that
week.
In the first stage of primary (1st,
2nd, 3rd), the systematic work was
divided in two parts: half an hour
of speaking and one hour of class.
During the speaking class, we
played question games; sung songs;
and looked for objects or described
partners. For the systematic class,
I focused more on grammar,
vocabulary and writing -- but in a
fun, participative way. Sometimes,
at the end of a unit, the students
made a book out of a single piece
of paper, writing up and illustrating
the vocabulary they had learnt; or,
we played ‘hangman’ in order to
practice the English alphabet and
review vocabulary.
On an environment day, I normally
visited all the environments and
observed what the students were
doing; I spoke with them on a
one-to-one basis so that they had
to answer in English. In this way,
students practiced two languages,
i.e. their own and English -learning the respective vocabulary
for the environment they were
assigned to that day.
In the second stage of primary (4th,
5th, 6th), speaking classes involved
a lot of oral work: guessing games,
memory games and group work.
For example, in order to practise
food vocabulary, the students wrote
a recipe and then actually made it
in front of the class, as if they were
on a TV program. Systematic work
in the second stage of primary is
a bit different: in order to practice
all the skills, the previous English
teacher had divided the class into
four corners. Each corner had a
different activity: a game corner; a
flashcard game corner; a speaking
and writing corner; and a reading
corner. The students were divided
into four groups (that were changed

every term); during a class, all the
groups did the activities at all four
corners during 10-minute sessions.
The first twenty minutes of each
class was used to introduce that
day’s vocabulary and grammar.
In the games corner, the students
had to figure out a treasure map;
or complete a word search with a
specific vocabulary. In the flashcard
corner, there were memory games.
In the speaking and writing corner,
vocabulary and grammar were put
into practice. And in the reading
corner, the students would read a
text, or dialogue, or do dramatized
readings.
During the environment sessions, I
was in charge of the ‘radio’ activity:
students wrote articles to be read
aloud in English, or told jokes.
Whenever the other environments
finished a project, I would help the
students write it up as an English
language abstract.
A huge help in making this all
possible was the collaboration
and participation of the language
assistant teacher we had at
CEIP Puig de na Fàtima -- a very
important element in the classes’
success.
There are many advantages to
using the environment learning
method, especially on two main
fronts. Firstly, students become
more self-sufficient, learning
to work autonomously and
find information on their own.
Secondly, they learn to collaborate
as a group, with the opportunity
of exchanging a lot of vocabulary
and getting lots of oral practice.
Challenges include the need for
more English sessions; and, more
written English practice.
As in a traditional school, any
learning method has its pros and
cons. However, at CEIP Puig de na
Fàtima, the teachers’ dedication
and innovation means that any
negative aspects are quickly
resolved because the teachers are
always looking for ways to improve
their students’ learning process.
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EMPATHY
IN
LANGUAGE TEACHING
:
TRYTALKING IN YOUR STUDENTS’ SHOES
Kieran Donaghy is a teacher,
trainer and award-winning
writer. He teaches and trains at
UAB Languages, Autonomous
University of Barcelona. Kieran
writes extensively about the role
of film and video in language
education. He is the author of the
methodology book Film in Action
(Delta Publishing). His website Film
English http://film-english.com/
has won a British Council ELTons
Award for Innovation in Teacher
Resources. Kieran is the founder
of The Image Conference and cofounder of the Visual Arts Circle. He
is a Fellow of the Royal Society of
Arts. You can find out more about
Kieran and his work at his author
http://kierandonaghy.com/.
Empathy, which has been defined
as “the art of stepping imaginatively
into the shoes of another person,
understanding their feelings
and perspectives, and using that
understanding to guide your
actions” (Krznaric 2014), may
be one of the qualities which
distinguishes an average teacher
from an excellent teacher in the
eyes of the student. The aim of this
article is to raise awareness of the
importance of empathy in language
education, and to examine how we
can foster empathy among both
language teachers and students.
Why is empathy important in
language education?
The key researchers in the field of
social and emotional intelligence,
of which empathy is a key
component, are Christina Gkonou
and Sarah Mercer (2016). While
positive group dynamics and
positive relationships between the

teacher and students and among
students are essential for successful
learning in general, the work of
Gkonou and Mercer has shown that
when communicative competence
is a central goal, positive
relationships and dynamics
are particularly important in
contemporary language classrooms
that use communicative language
teaching and highly social,
interactional and interpersonal
student-centred approaches.
Empathy is undoubtedly a vital
skill in nurturing these positive
relationships and dynamics.
According to Jill Hadfield (1993),
“Members of a group are more
likely to have a sympathetic and
harmonious relationship if they
make an attempt to understand
each others’ feelings and points of
views.”
Given the increasingly multicultural
and multilingual nature of the
classroom in many parts of
the world, language teachers
and students need to develop
intercultural skills: empathy has
a vital role to play in promoting
intercultural competence -- a
key facet of communicative
competence. Nurturing empathy
can increase students’ awareness,
understanding and appreciation of
other cultures.
How can teachers become more
empathetic?
For teachers to become more
empathetic, it is necessary to
have a growth mindset -- to
understand that empathy is not a
fixed personality trait that cannot
be changed. Rather, empathy
is malleable and thus can be
expanded. There is overwhelming

By Kieran Donaghy

agreement amongst socioemotional intelligence experts that
our personal empathy quota is not
fixed and that we can develop our
empathetic potential throughout
our lives. Here are some ways
that empathy can be explicitly
developed among language
teachers:
• Empathy journals. An effective
way to expand empathy is to draw
on a method used in cognitive
behavioural therapy, which is to
make a mental note every time you
notice an instance of empathic
thinking or action in yourself or
others. Teachers should keep a
reflective journal to record every
time they notice an instance
of themselves or their students
being empathetic. They will soon
notice how their empathy network
expands.
• Students’ lives. Teachers should
try to find out as much as possible
about their students and their
lives; for example, at the start of
a course, asking students to write
an autobiography describing their
past, present, and future dreams
and ambitions.
• Judicious revelations. In
communicative language
teaching and student-centred
approaches students reveal a lot
about themselves and their lives,
therefore teachers should also
reveal things about themselves and
their lives to students. However,
teachers should be judicious about
what they share and be careful not
to over-share personal details about
their lives.
• Non-verbal language. Teachers
should smile and make eye contact
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with students, try to be mindful
of facial expressions and body
language, and think about the
messages they may be sending to
their students.
• New language. Teachers can learn
a new foreign language to remind
themselves what it feels like to be a
language learner.
How can students become more
empathetic?
Here are some ways that empathy
can be fostered among language
students:
• Literary fiction. Encourage
students to read literary fiction
about people who are different
from them. As literary fiction
focuses on the psychology of
characters and their relationships,
it helps to extend empathy.
• Films. Teachers show films about
people who are very different
from their students and about
marginalised people. Numerous
studies have shown that films with
a compelling narrative can generate
empathy for people whom we
perceive as different from ourselves
(Apkon 2013).
• Ask empathetic questions. When
reading literature or discussing
a film in the classroom, we often
focus more on what happened
instead of on why it happened,
relaying facts rather than exploring
the thoughts and feelings that
made characters behave the way
they did. So when students read a
book or watch a film, it is important
to give them time to reflect as a
group on what they read, saw and
heard, and how those narratives
relate back to their own lives.

Here are a few empathetic
questions:
• How would you feel if you were
[person/character]?
• How do you think [person/
character] might be feeling?
How do you know?
• Can you think of a time when you
felt the same way?
• What led him/her to make that
(pick one) choice?
• What would you have done
differently in that situation?
• Which character in the story do
you relate to most and why?
• Art. Show students a painting or
photo and give them a perspectivetaking instruction such as: ‘Imagine
a day in the life of this individual
as if you were that person, looking
at the world through her eyes and
walking through the world in her
shoes.’
• Role-plays. Acting out role-plays
requires students to get into the
mind of their characters and to
empathise with them. Although
role-play is a common activity in
many communicative language
teaching classrooms, students
need time to get into their role and
empathise with their character.
Here are some questions to help
students develop the character:
- What is this person like?
- What age are they?
- What are they like physically?
- What would their house be like?
- What do they do?
- What kinds of things do you think
they like and dislike?
- What sort of things do they know
about?
- What and who do they care or
worry about?

- What do they believe in?
• Questionnaires. Ask students to
empathise with another student,
that is, to step into their shoes
and see things through their
eyes for a while, by completing a
questionnaire as if they were their
partner.
Conclusions
Empathy plays a vital role in
language education due to the
centrality and the importance of
relationships, social interaction,
co-operation, communication and
intercultural competence in the
contemporary language classroom.
Empathy is not a fixed personality
trait and can be nurtured among
both language teachers and
students. There is a need for
specific empathy training in preservice and in-service teacher
training courses.
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No one can deny that the internet has changed the
world. Right now we cannot conceive of our lives
without smart phones; tablets have replaced TV for
our children; and long-distance communication is
no longer a barrier thanks to Skype or Messenger.
However, is the internet also changing the way we
teach and learn? My twelve-year experience of training
Primary English teachers at the UIB is that most state
schools have not really opted for novel, innovative EFL
teaching methods grounded on the use of the ICTs
(information and communication technologies). The
reasons are multiple, starting from lack of funding
to provide the schools with appropriate mobile
devices; the practitioners’ lack of ICT skills; and, most
importantly, school curriculums that rely excessively
on textbooks as the only basis for successful learning,
thereby ignoring the potential of mobile devices to

expose learners to authentic audiovisual input. The
result is that the optimal development of students’
English oral skills is hindered.
The resources I present here are the result of an
Erasmus + Project in which I have recently been
involved: COLISSEE. The intellectual outputs of
COLISSEE were published in an open source format as
a Guide of Good Practices . The Guide includes a series
of apps and resources that can be used by teachers to
create digital content and learning environments, as
well as some examples created by the project partners.
In this article I will present a hands-on selection of
these tools , which I think can be useful to teachers
wishing to jump into the exciting world of the 2.0
learner.
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Break the ice with Emoji
Translator

Voki: Avatars that move and
talk

This is an engaging activity to start
your class and is suitable for all
levels. Emoji translator turns words
into emoticons. A simple pair-work
activity that you can do in class
consists of asking your students to
type a few sentences that describe
themselves (family, personality,
hobbies, etc.); the student shows
the emoji translation to their
partner, who has to guess the
content. Give it a try if you want to
know a bit more about me!

Allow your students to create
virtual characters that speak real
English. This is an enjoyable way
to expose learners to authentic
English and have fun. The following
example was created by my
colleague Jordi Badenes for his
ESP (English for specific purposes)
course in Health and Behavioural
Sciences:

A PDF version of the guide can be
downloaded at
https://old.liu.se/colisee/projectdocumentation?l=en
All the selected tools are free or
have a trial license for educational
use.

http://emojitranslate.com/

http://tinyurl.com/zcmfvpw

Word clouds to learn
vocabulary: Wordle and Tagxedo

Create your own videotutorials with Screencast-O-Matic:

Forcing students to learn
vocabulary can be an arduous task
but turning words into beautiful
shapes can be a fun challenge.
Word clouds are created from a
simple list of words or a written
text. Just give free rein to your
imagination!

Record yourself with voice/video
while your computer screen is in
‘capture’ mode. This is a good way
to practice listening and speaking
skills, especially for those students
that need to be pushed because
they are too shy to talk in class. As a
listening activity, the teacher

http://www.tagxedo.com/
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Turn videos into listening
exercises with PlayPosit
(EduCanon)
YouTube and Vimeo offer EFL
teachers a wide range of audiovisual materials for all levels. But
how can we edit these videos in
order to use them as listening
comprehension activities? It is
very simple. PlayPosit allows you
to keep your students actively
engaged. As the video progresses,
multiple choice/open questions
pop up on the screen and help the
teacher monitor students’ levels of
attention and comprehension.
www.playposit.com/

6

Digital Board: Padlet

Padlet is a digital board on which
both teacher and students can
create content. The tool can
upload of all kinds of file format,
including web links, videos,
sound, presentations, images
and PDF docs. From the student’s
perspective, it is a very easy
and intuitive way to carry out
brainstorming before writing an
essay, among other things. From
the teacher’s perspective, it helps
to have all the content of a given
topic/unit organized in one place
as a resource. The example below
corresponds to a padlet I created
for my Phonetics & Phonology
course in English Studies.
padlet.com/my/ashboard

Other useful resources
Two ways to receive up-dates of ICT
resources for language teaching is
through Google Groups. For those
interested in free on-line resources,
lesson sharing and teaching tips,
Google Communities such as Free
ELT resources are good options.
I also recommend Evangelia
Karagianni’s site, a former primary
English teacher and teacher trainer.
Another option is opening a ScoopIt account. All you need to do is
enter the names of the topics that
you want to receive updates about
and select the frequency of the
e-mail alerts. Scoop-It works as a
‘curator’ selecting the content that
might be of interest to you. Enjoy!
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TEACHING

ENGLISH FOR
SPECIFIC
PURPOSES AT
THE UNIVERSITY
OF THE
BALEARIC
ISLANDS:
THE CHALLENGE AND THE REWARD
By Virginia Giménez
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Virginia Giménez is a teacher of
English for Specific Purposes; since
2013, she has been an associate
lecturer at the University of the
Balearic Islands; in 2014, Virginia
started coordinating the 21145
Business English class.
English for Specific Purposes
(henceforth ‘ESP’) subjects are
designed as optional courses for
most university degrees at the
University of the Balearic Islands
(from now on ‘UBI’). ESP subjects
constitute one of the options,
which allow students to prove
that they have a command of the
English language equivalent to the
Common European Framework of
Reference for Languages’ B2 level
(upper-intermediate), which is an
essential requirement for pupils to
obtain their degree.
Without considering the
compulsory language subjects in
certain degrees such as Tourism
or Primary Education, there are a
total of eight subjects taught at the
UBI which have been specifically
designed so that learners from
different study areas can prove
their competence in English at

a B2 level; each course includes
vocabulary and knowledge specific
to each discipline: 20285 English
for History, Art and Geography;
20395 English for Engineering;
20481 English for Legal Purposes;
20878 English for Philology and
Philosophy; 21145 Business
English; 21146 English for Science;
21375 English for Health and
Behavioural Sciences; 21976
English for Education and Social
Work. Therefore, for all these
courses to function properly,
there is a huge need for constant
coordination.
On a departmental level, the
coordinator aims at ensuring
that all ESP subjects are designed
according to the UBI’s legislation
and, particularly in terms of
assessment, that all subjects follow
the same criteria. However, there
is a certain degree of freedom
that allows lecturers to adapt
teaching guides to the needs and
requirements of each faculty and its
students. Furthermore, on a subject
level, the main responsibility of
a coordinator consists in making
sure that all students enrolled in
the same subject cover the same

contents regardless of which group
they are registered in, so that they
all can have the same final exam
and thus a fair assessment.
However, despite the collective
effort made by the academic
community, teaching ESP is a
challenge for several reasons; the
first is that English is not only
taught as a Foreign Language, but
also as the field-specific English
used at a B2 level. This usually
involves working with materials
that might feel alien to language
teachers, such as texts about
marketing strategies or medical
treatments. Moreover, this reality
also represents an added difficulty
for students whose language level
is not sufficiently competent to
begin with, as most students are
not even proficient at the A2 or B1
levels. Thus, the main challenge of
teaching ESP lies in the students’
lack of preparation, although lack
of student motivation also plays an
important role.
While the UBI offers some language
courses that prepare students so
that they can reach at least a B1
level prior to the term’s beginning,
these courses are non-compulsory
and imply an extra investment on
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the students’ part, often resulting
in low enrolment. Moreover,
nearly all ESP subjects are taught
in third or fourth year; if students
have not been in contact with the
language since they first began
their degree (which is often the
case), it will be two years at best
since they were last in contact with
English. However, most students
feel obliged to study these subjects,
as they think it might be a more
convenient option rather than
attempting to obtain a separate
certificate (which often involves a
heavier workload in terms of selfpreparation and little tutoring).
Furthermore, subjects are designed
so as to allow for enrolment from
different degree areas: this means
that the courses sometimes have
to cover contents which are not
entirely relevant to a student’s
field; or that the teacher needs to
adapt some of the contents for
each specific group. Additionally,
there are no textbooks available for
certain subjects, so the lecturers
need to compile their own material
and spend a considerable amount
of time planning their lessons
according to the group’s needs.
Moreover, since virtually every
job nowadays requires employees

to display a good knowledge of
English, the objective of educators
must also be to help students feel
confident in real-life situations,
providing them with opportunities
to develop their communication
and interaction abilities in their
field.
The aforementioned circumstances
make for a very challenging
teaching environment, since the
lecturer often finds it difficult to
create a balance between covering
the required contents and catering
for students’ learning needs. In
particular, it hardly seems realistic
to reach a B2 level in four months,
even if the students do have a B1
level at the beginning of the term.
Moreover, since students who fail
ESP subjects are prevented from
graduating, in some cases the ESP
subject is the last one that students
need to pass in order to finish their
degree and obtain their certificate,
a situation that proves emotionally
stressful for both learners and
lecturers.

However, despite all the issues
mentioned above, it could also be
said that there is often a reward
that becomes obvious at the end
of the academic year, particularly
in the case of those students who
make a considerable effort to pass
the course. Some notable cases
include students who had failed
their English university entrance
exam with a mark of three or lower:
after attending all classes, several
tutorials, and working consistently
hard throughout the term, they
passed the subject with an average
mark of 6. However, for situations
like this to take place, success often
means even more preparation and
implication on the teacher’s part
and constant dedication on the
students’ part.
In conclusion, it could be said that
although circumstances are not
ideal and there is still much work
to be done, there is a joint and
steady effort to try and improve
the quality of education and
teaching in ESP subjects. With
the aid of well-coordinated and
dedicated lecturers, as well as
committed students, the whole
academic community can strive for
continued improvement, enabling
students to become successfully
proficient at a B2 English level;
this will provide students with a
valuable tool that will help them
build their own futures.

AUGMENTED
REALITY
CAN IT BE USED
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IN OUR EFL
CLASSROOMS?
By Stephen Pilton
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Stephen Pilton is based in Brighton, England, where he works as the Head of English of Kings
Education. He is interested in how students’ own technology can be exploited in the classroom
These days, most of us teach groups of students who are all lucky enough to constantly walk
around with powerful computers in their pockets (if they’ll fit). These devices come with superb
cameras, high-definition touch screens and, of course, the internet. Far from cursing the
potential distractions of these smartphones, we can make the most of their potential and bring
our lessons to life thanks to augmented reality.

If you haven’t seen augmented reality in action on a
smartphone, you’ve probably seen it in a film. Think
of Ironman’s mask/screen or the Terminator’s view
of a biker’s bar and you’ll know the idea: a digital
image over the top of a conventional view. Nowadays,
augmented reality (AR) has a number of applications.
Fighter pilots can simultaneously monitor a number of
systems without lowering their vision. Car drivers can
get directions projected onto their windscreen. And
of course, people from all over the world have wasted
many hours wandering around parks and shopping
centres looking for Pokemon characters hiding behind
trees!
Thankfully, there is nothing stopping us from using AR
in our classrooms and creating our own material which
can inspire and motivate students and allow them to
interact with others and the world around them in new
and exciting ways.
As an example, look at the photo below:

What do you think this image shows?
Follow the instructions in the box and then look at the
image again with your phone or tablet.
• Visit your app buying service, search for and
download “Aurasma”.
• Register when you open the app.
• The first screen looks like a viewfinder. From
here, tap the icon at the bottom which looks
like an “A”.
• Next, touch the magnifying glass, which
takes you to the search screen. From here type
in “Kingseducation”.
• When you have found the Kingseducation
channel, select “follow”. This will allow you to
see the “Auras” in this article.
• Tap the square at the bottom to return to the
viewfinder screen. Now you can point your
device at the photos to see the “magic”!
In this example, the close-up image is known as
the “trigger image” and the complete picture is the
“overlay”. Whenever the Aurasma app sees the trigger
image, it will automatically project the overlay on
top of it. In this case, the trigger image is a picture
in a magazine, but it would still work if you pointed
your phone at the original image in my computer
or if you went to look at Bluebird in its museum in
the Lake District and pointed your phone at its nose.
Overlays don’t need to be photos; they could be videos,
documents or audio files.
Here are a few suggestions for how AR can be used in
the classroom.
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QUESTION OF THE WEEK
One of the benefits of augmented
reality is that it ensures that certain
information remains hidden, only
being revealed when students point
their cameras at the trigger image.
We can make use of this by creating
a “question of the week” which can
be stuck on a wall of the school.

SUPPLEMENTING COURSE
BOOKS
AR is a good way of connecting our
course book lessons to the wider
world. If you have a text about a
famous event from history then you
can use a photo from the text as
the trigger image and attach a clip
from a news story as an overlay to
illustrate the events they have read
about. This material can be used
with the whole class or can be given
to the fast finishers, who can report
back to the class once they’ve seen
it.

SPEAKING TASK MODELS
Many of our students want to take
English exams and are keen to get
as much advice as possible. Rather
than writing tips on a poster and
leaving it at that, we can create
videos of model speaking answers
and use augmented reality to
attach the videos to the tips poster.
This way, students can read advice
about how to do well and then
point their phones at the poster to
immediately see an example of this
advice being put into practice.
MY FAVOURITE PLACE

QUIZZES
Point your phone at the question to
see the answers.
EXTENSION TASKS

With AR a class of students can
simultaneously watch different
videos. One exercise where we
might want to do this is a quiz.
The following picture is a sports
question.

We all need to manage groups with
a wide range of skills and abilities
but augmented reality can help
with differentiation by making it
simple for students in the same
class to be focusing on different
tasks. We can create extension tasks
as an overlay and attach them to
a page of the course book. This
means fast finishers can continue
to be challenged without the
teacher needing to photocopy this
material in advance.
While using augmented reality to
reveal images or text is exciting, the
technology’s reveal advantage is
the ease with which students can
simultaneously listen to or watch
different material. Listening tasks
can be much more student-centred
when students choose their own
listening material just by pointing
their phones at different pictures.

What are the people chasing? Point
your phone at the picture to see the
video.
We can write questions about film,
music, history or geography then
stick the pictures around the school
so that the students can walk
around, read the questions, watch
the clips and discuss answers with
each other.

Material created by the students is
more engaging, more interesting
and more memorable; with AR, we
can now not only make displays
of students’ written work but also
exhibit their videos. Ask your
students about their favourite song
or place and give them time to plan
and prepare their answer. Once
ready, they can use their mobiles
to record a video of themselves.
The videos can be attached as
overlays to photos mounted on
the walls. Similarly, students can
be asked to recommend the best
restaurant/club/ gallery etc. in
town. The videos could be attached
to a display aimed at students new
to the area. Once these students
learn how to use Aurasma, they
can watch the videos and learn
from their peers about where they
should go.
Point your phone at this picture to
see why the students like this shop.
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TREASURE HUNT
So far, all of these ideas have
involved using trigger images in our
course books or on the walls of our
schools. However, there is nothing
stopping us from going outside
with AR. The students’ reviews
mentioned above could actually be
attached to the shop sign itself. This
would mean that a student walking
down the street could point their
device at a sign and then see the
sign transform into a video.

CREATING YOUR OWN AURAS
WITH AURASMA
· Go to studio.aurasma.com and
create a user profile.
· For each “aura” you need a trigger
image (the image at which you
want people to point their mobile
devices) and an overlay (the image
or video which appears over the top
of the trigger image).
· If you don’t already have your
desired trigger image on your
computer, take a photo or copy an
image from the internet. The image
should be quite distinctive so that a
device can recognise it.
· In the Studio Aurasma website
click on “Trigger Image” and select
“add”. Give your image a title then
select “browse” to find the image.
Don’t worry about the other boxes,
just choose “save”.
· Repeat with “Overlays”. Choose if
you want the overlay to be a video,
an image or a 3D model. If you
want your overlay to be text, then it
needs to be an image file. An easy
way is to create the document in
Paint.

What happens if you point your
phone at the real sign?
Another possibility is to create our
own augmented reality treasure
hunt. One way of doing this would
be to write a number of questions
about businesses in the area
surrounding your school such as
“How much does a cake cost in
the High Street Cafe?”. Students
are given directions to the cafe
and asked to find it and point
their phones at the cafe’s sign.
With the AR app pointing at the
sign, the question will be revealed,
which they can answer by reading
the menu. Students follow the
directions and at each stop practise
their English skills in the real world.

·Go to “Channels” then “add”
to create a channel which your
students can follow. In the privacy
box select “public”.
· Go to “Auras” and then “add”.
Under “Aura Details” give the aura
a name and from the drop-down
boxes choose the trigger image and
your channel. Under “Overlays”
select “Add Overlay” and then
choose your overlay from the box.
Select “Save”.
Your overlay can now be viewed
by anybody who is following your
channel. If you have any questions,
you can email me at stephen.
pilton@kingseducation.com.

AR is becoming more and more
popular but there is no need for
expensive equipment or specialist
knowledge. Aurasma is not the only
way to create Augmented Reality
but it is free and very easy to use.
My students have really put a lot
of effort into making their videos
and really enjoyed using the app to
watch the effects.
Undoubtedly, AR’s trump card is
the ease with which videos can
be watched: There’s no need to
press buttons or enter addresses,
just point and play. Groups can
simultaneously watch different
videos, making differentiation
within your class easier. What is
more, they can easily and quickly
choose what to watch and how
many times they want to watch it,
which is a good way of encouraging
learner autonomy. Asking students
to produce their own videos is a
fantastic exercise and AR offers a
fun way to share the results without
any of the hassles of uploading
videos onto sites like YouTube.
Augmented reality apps give
teachers more possibilities for
taking classes outside. It’s difficult
to stick notes and impossible to
stick videos to signs or buildings
-- but Aurasma lets students stick
electronic notes to these places.
In this way, any activity -- from
labelling items in a shop to creating
video reviews of a restaurant -can become more interesting and
meaningful. Aurasma doesn’t even
need a wireless network to work.
Once the “auras” have been created
online, devices can view them
whether they’re in the street or in a
school with no Wi-Fi.
It’s surely only a matter of time
before publishers produce course
books with augmented reality
content; fortunately, there’s no
need to wait: with an augmented
reality app, you and your students
can produce your own material
today.
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GETTING
STUDENTS
By Yolanda Joy Calvo Benzies

TO SPEAK
IN ENGLISH:
AN EXAMPLE OF A RADIO
PROGRAMME ON TV SERIES
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studies with a low competence in producing and
understanding oral language (Martínez-Asis,
2004). On some occasions, this causes them to be
totally demotivated when, for example, they, have
the chance to travel abroad and talk to either a
native or non-native speaker of English and find
they have problems in both understanding and
producing the language. In other words, they
discover they are not as competent as they thought
they were (although they had taken an EFL subject
for many years --and, on some occasions, even
passed this subject with good grades).

Introduction
According to the Common European Framework of
Reference for Languages (CEFR), published in 2001, a
similar amount of time should be devoted to the five
skills a language is based on, that is, reading, writing,
listening, spoken interaction and spoken production.

Nevertheless, previous research has indicated that
less attention is generally paid to spoken skills in
EFL classes in Spain in comparison to written ones
(Hornero, Mur and Plo, 2013; Alonso, 2014; Calvo, 2016,
to mention a few).
One of the main reasons why speaking is said to be
commonly undervalued in the classroom is the fact
that spoken activities are considered time-consuming,
that is, they require more time and dedication.
However, agreeing with Rubio and Schwarzer (2011:
68), “the act of speaking requires less time within a
session than other activities (such as writing)”.
This neglect of spoken skills has been extensively
discussed in our country. Some of the main findings
indicate that:
1.

2.

3.

Regarding pronunciation in particular, previous
research indicates that even Spanish students
with an advanced level of English, such as those
studying a BA in English Language and Literature,
continue to have quite a few problems with English
pronunciation (Calvo, 2011).

4.

Spain´s inadequacy in the teaching of spoken skills
is perfectly illustrated in the following headlines,
taken from online newspapers in the last few years.

-

Los alumnos españoles, a la cola de la UE en inglés
(El País, 2015).
El 63% de los alumnos españoles no comprende el
inglés al finalizar la ESO (El Mundo, 2012).
Nueve de cada diez españoles todavía se sienten
incómodos cuando hablan en inglés (20 minutos,
2012).
Sólo un 28% de los alumnos españoles habla bien
inglés (ABC, 2012).
España, a la cola de Europa en inglés. Noruega,
Holanda, Dinamarca, Suecia y Finlandia
encabezan el ranking (ABC, 2011).
España sigue en los peores puestos europeos de
inglés (EuropaPress, 2007).

-

Spanish students tend to feel uncomfortable,
awkward and even ridiculous when asked to speak
in English (Martínez-Asis, 2004).

-

After having been exposed to the foreign language
for over a decade, many Spanish students complete
their obligatory and post-obligatory educational

Another problem is related to the teaching materials
used. More specifically, previous research has
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indicated that pronunciation
(considering pronunciation here
as a crucial part of oral skills)
continues to be emphasised
less than other language areas
such as grammar or vocabulary.
Moreover, pronunciation tends to
be present in isolated sections in
many textbooks addressed to high
school Spanish EFL students. Such
materials do not always follow
another main suggestion of the
CEFR, that is, skill integration.
Additionally, the majority of the
activities simply include drills in
which students listen to and repeat
certain words or sentences (Calvo,
2016). Hence, the few opportunities
students have for practising
pronunciation entail tasks that are
not very motivating for them; for
this reason, in my PhD, I found
that many high school Spanish
students would like their textbooks
to include other types of activities
to emphasise pronunciation.

SKILL INTEGRATION +
AUTHENTICITY
=
MOTIVATED STUDENTS
+ LEARNING OF
ENGLISH
This article intends to contribute
to the field of English teaching by
presenting an innovative type of
activity designed to get students
talking in English as much as
possible, while enjoying themselves
at the same time.
The main activity selected on this
occasion is the creation of a radio
programme.
Students would work in groups of
4 or 5 people. Since the amount of
work this type of activity implies
is quite high, it could perhaps be
a whole-term or even a wholeyear project within an EFL subject

at Secondary or Post-Secondary
Education levels.
The particular radio-programme
topic chosen for this article is
mostly English-speaking series
(although Spanish series are also
part of Project 2, below). This topic
was chosen for several reasons:
a) most Spanish students are
used to watching TV series on a
daily or weekly basis and many of
these series (produced in the US
or Britain) have had an influence
on Spanish culture (just as in the
field of music); b) thanks to the
introduction of digital television
in Spain (TDT) some years ago,
we now have the opportunity
of switching many series and
programmes into the original
version; c) packages such as Netflix,
Movistar´s Yomvi or Amazon Prime
Video allow buyers to watch many
series (most from the USA) by
paying a fixed amount of money
each month. The majority of these
series can also be played in the
original version. Examples of some
series that can be found in these
packages are Grey’s Anatomy, The
Walking Dead, 13 Reasons Why,
Narcos, Sense8, Orange is the New
Black, Stranger Things, Designated
Survivor, Orphan Black, Game of
Thrones, How to Get Away with
Murder, Hawaii 5.0, Criminal
Minds or Quantico; and, d) in my
opinion, it is important for teachers
to motivate students towards
learning English; one useful way of
doing this is by designing activities
in which we adapt material that
students use outside the classroom
all the time and bring it into the
class.
Although the examples included in
the next sections all revolve around
TV series, this activity could be
adapted to many other areas such
as cinema, literature, biology or
music.

Below, I have included some
examples of possible radio
programmes our students could
design. More specifically, I will
discuss 3 different projects, each
of which contains some examples
of possible radio-sections students
could design. These projects go
from least specific (Project 1) to
most specific (Project 3).
Project 1:
Radio programme on American TV
series
This project revolves around
English-speaking TV series in
general, without focusing on a
particular genre nor specific TV
series.
Example for day 1:
Top 5 series debate
In this section, there would be a
presenter (one student) asking
several people (the rest of the
students in the group) to tell
them the best 5 series they have
ever watched/are watching. This
classification should be justified,
not just a simple list. Afterwards,
there could be a debate between all
the participants until they reach a
consensus on the best 5 series they
believe the audience should start
watching.
Example for day 2:
Debate on disappointing series
In contrast to the previous topic,
today the students will talk about
some series that disappointed them
and hence, they stopped watching.
For instance, one may say they
stopped watching The Walking
Dead because in the third series
the plot became too repetitive or
that they no longer watch Grey´s
Anatomy because their favourite
actor, Doctor Derek Shepherd, died
in the series.
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Example for day 3:
Debate on cancelled series:
“right or wrong choice by certain
channels?”
Unfortunately, many US series
are cancelled after just one or two
series, something which may be
quite frustrating, especially if you
particularly like the series.
An example of a student’s
experience could be: “I started
watching the series Ringer a couple
of years back. It´s about twins that
had never met each other before.
One of them had become rich
and the other was involved in the
world of drugs. One day, the drug
addict found out she had a twin
and decided to go and meet her but
discovers she has just been killed.
She decides to take her place and
has to pretend she is her sister in
front of her new husband, friends,
etc. In the middle of the season, you
discover that her twin is actually
alive and from then onwards,
there are many different plots with
suspense. I got really hooked on
this series and after watching the
last episode, I checked when the
series would return and I saw it had
been cancelled. I felt really annoyed
because I loved the series and I was
left with many questions regarding
what would happen next to the
different characters”.
Example for day 4:
Quiz
Who doesn´t like to compete
against other people? In this part of
the radio programme, one or two
students could be the presenter(s)
and the rest of the students are the
contestants. There are many ways
this quiz could be organised: a)
each contestant in turn is asked
a question. If they get it right,
they get 10 points and are asked
another question; if they get it
wrong, they lose 10 points and the

next question is asked to the next
contestant; b) all of the contestants
are asked the same question at
the same time and have to write
their answers. Whoever gets the
question right, gets points; c)
instead of playing individually, the
contestants could also be pairs, etc.
Some examples of questions that
could be posed are:
-

Name three series that revolve
around medicine.
Name three series about the
law.
In which of these series is
Doctor Reed a main character?
a. Hawaii 5.0
b. Orange is the New Black
c. Criminal Minds
d. 13 Reasons Why

-

Which of these series is
not based on the lives of
policemen?
a. Hawaii 5.0
b. Criminal Minds
c. Orphan Black
d. Blue Bloods

-

What is the name of the actress
who plays Emily Prentiss in
Criminal Minds?

-

Which of these characters does
not appear in Hawaii 5.0?
a. Steve McGarret
b. Sarah Manning
c. Kono Kalakaua
d. Danny Williams

-

Which of these characters
no longer appear in the new
season of Hawaii 5.0?
a.
Steve McGarret
b.
Danny Williams
c.
Jerry Ortega
d.
Chin Ho Kelly

Example for day 5:
Talking about how family is

portrayed in different series
In this activity, students talk about
how family is represented in
different series. Instead of family,
other interesting topics may be
love, hate, money or even humanity
(especially in The Walking Dead).
Project 2:
Radio programme on suspense
and detective series in the USA,
Britain and Spain
As the title indicates, this project
focuses on TV series within one
particular genre: suspense and
detective series. Moreover, apart
from using US or British series
like Criminal Minds, How to Get
Away with Murder, Secrets and
Lies, Hawaii 5.0, Chicago PD, NCIS,
Bones, MacGyver, Orphan Black,
Quantico, Blindspot, Blue Bloods or
Cold Case, this radio programme
also introduces sections on Spanish
detective and suspense series like
Acusados, Sé quién eres, El incidente,
Pulsaciones, Motivos personales, El
Internado, El barco or Círculo rojo.
Example for day 1:
Debate about the best detective or
best suspense character
In this section, students would
discuss who they think is the best
detective. Once again, there are
many ways in which this part could
be organised. The first way could
be that one student suggests three
different detectives and the rest
of the participants have to select
their favourite one and, as always,
justify their answer to create a
debate. Some examples for this
option could be: a) choose between
Angus MacGyver (MacGyver), Steve
MacGarret (Hawaii 5.0) or Aaron
Hotchner (Criminal Minds) or b)
choose between Natalia Nadal
(Motivos Personales), Macarena
Ferreiro (Vis a Vis) or Julia Medina
(El Internado). The second way

APABAL MAGAZINE / 40

to carry out this activity could be
that the first student suggests three
characters within the same series
for the other students to vote on.
For example, a) the best actor in
Criminal Minds: Mathew Gray
Gubler, Shermar Moore of Thomas
Gibson? or, b) the best actress in Vis
a Vis: Najwa Nimri, Alba Flores or
Maggie Civantos? Finally, another
option could be for students to
vote on the best antagonist in a
series, for example, voting between
Murdoc in MacGyver or Sylar in
Heroes.
Example for day 2:
News on renewed and cancelled
detective and suspense series
Similarly to an activity explained
in the previous project, in this part
of the radio programme students
could talk about different detective
and suspense series that have been
renewed or cancelled and debate
whether they think the different TV
channels’ decision was the correct
one or not.
Example for day 3:
Quiz
Once again, a quiz could be
included in this particular project.
Examples of questions could be:
-

-

What is the name of A. J. Cook
in Criminal Minds?
Which actress plays Penelope
García in Criminal Minds?
Who does Gabriela Dawson
marry in Chicago Fire?
a. Kelly Severide
b. Matthew Casey
c. Joe Cruz
d. Peter Mills
Who does Derek Morgan call
“baby girl” in Criminal Minds?

a.
b.
c.
d.

Jennifer Jareau
Emily Prentiss
Penelope García
Tara Lewis

-

Who played Captain Montero
on El Barco?
a. Juanjo Artero
b. Mario Casas
c. Juan Pablo Sjuk
d. Iván Massgué

-

Which of the main characters
in El Internado is Hector´s
nephew?
a. Iván
b. Marcos
c. Rique
d. Cayetano

-

In which of these series did
Marta Torné not appear?
a. Protegidos
b. El Internado
c. Ángel o Demonio
d. El Barco

Example for day 4:
learning English through detective
series
In this section, students could talk
about all the English vocabulary
one can learn by watching detective
and suspense series in a foreign
language. They can focus on many
different topics such as: a) crime
vocabulary: murder, murderer, killer,
assassination, thief, rape, unsub,
arson, perjury, witness… b) phrasal
verbs and idioms like catch up with
someone, to be behind bars, serve
time, cat burglar, there´s a new
sheriff in town, on the case; or, c)
formal and informal expressions.
Example for day 5:
News on actors´/actresses´ lives
Instead of discussing which series

have been cancelled and which
ones are going to return with a new
season, students could devote a
section to keeping their audience
up to date with the personal lives
of some of the actors and actresses.
For instance, just by Googling news
on How to Get Away with Murder,
one can see headlines like: a) Viola
Davis´ Real-Life Husband is Joining
How to Get Away with Murder, b)
HTGAWM´s Charlie Weber Opens
Up About Being Very Happy in His
Relationship with Costar Liza Weil
or, c) Alfred Enoch Writes Letter to
His Past Self About Growing Up as a
Person of Colour in Britain.
Project 3:
Radio programme:
A week on Grey’s Anatomy
Rather than talking about general
TV series or selecting a specific
genre, students could decide to
do a radio programme on one
particular series. Here I have
chosen Grey’s Anatomy, but any
series the students frequently
watch could be used.
Example for day 1:
summary of main plots
in Grey´s Anatomy
In this section, students summarise
the main contents of Grey´s
Anatomy from the past seasons.
This may involve quite a lot of work
since the series is already in its
14th season but each student could
focus on certain characters.
Example for day 2:
discussing the previous episode
In this part, students give their
opinions on the last broadcasted
episode of the series. For instance,
“Last night we saw Amelia return
to work. She struggled at the
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beginning because she thought
she wouldn´t remember how to
do brain surgeries again but in the
end she succeeds with a difficult
operation. We also see that she has
decided to become friends with her
ex-husband, Owen. I honestly hope
they get back together, they are the
best couple ever…”.
Example for day 3:
What will happen in the next
episode?
Here students talk about what they
think will happen in that night´s
episode; or by mid-season; or in the
season finale. An example of the
topics they could talk about: “Do
you think Karev and Jo will finally
get married? Will her husband
find her? Will Miranda accept that
Ben wants to leave medicine and
become a fire-fighter?”
Example for day 4:
Quiz on Grey´s Anatomy
On this occasion, all of the
contestants’ questions are related
to this medical series. For instance:
-

Which actress leaves the series
at the end of season 13?
a. Jerrika Hinton
b. Sandra Oh
c. Ellen Pompeo
d. Chandra Wilson

-

Who played Lexie Grey?
a. Camilla Luddington
b. Jerrika Hinton
c. Chyler Leigh
d. Sarah Drew

-

Which ex member of the series
is going to be a rock star in their
new professional project?
a. Sandra Oh
b. Sara Ramírez

c. Jerrika Hinton
d. Kate Walsh
-

Who played Derek Shepherd?
a. Patrick Demsey
b. Justin Chambers
c. James Pickens Jr.
d. Eric Dane

Example for day 5:
Interviewing the ‘actors’ who star
in Grey’s Anatomy
Finally, in this section, some of the
students could pretend they are
the actors/actresses who star in
the series; another student could
interview them:
-

What do you have in common
with the character you play in
the series?
Who do you get along with
better?
Can you give us a clue about
what will happen in the next
episode?
What was the most difficult
scene you had to film?
What was the funniest scene
you have taped?
If you could choose some plots
for your character, what would
they be?

At the end of the term/academic
year, students would present
their projects to the teacher and
their classmates and perhaps the
students could vote on the best
radio programme.
Conclusion
As described in the introduction,
most EFL textbooks lack spoken
activities in which students can
use authentic language in context
while enjoying themselves at the

same time. As mentioned before,
I believe one way of motivating
students to speak in English is by
bringing the materials that the
students are accustomed to using
outside of class on a daily basis
into the language classroom. For
this reason, the ideas suggested
in this article all revolve around
TV series; most secondary and
post-secondary students watch
TV during their free time, usually
several different series. Moreover,
the present ideas are presented
using a radio programme format,
which I believe is an interesting way
of organising a lot of information
about TV series. To end this article,
I would like to say that since
English is not the students´ native
language, they are bound to make
mistakes when trying to get their
message across orally. However, it
is the teachers´ job to make them
feel comfortable, motivated and to
teach them that mistakes are just a
natural process that everyone goes
through when learning a foreign
language (Folse, 2006).
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